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CHAPTER I 
SELECTION OF THE PROBLEM 
STATEMENT OF THE PURPOSE 
The purpose of the problem is to study the boys 
.and girls of the class of 1959, who attended the ninth 
grade in the four junior high schools in the city of 
Quincy, but who have failed to continue in grade ten 
or to stay in high school beyond the first half of the 
year of 1957, or have failed to continue. 
BACKGROUND DATA 
The city of Quincy is located on the South Shore, 
and is considered one of .the fastest growing cities 
1/ 
on this score.-
At one time, Quincy was noted for supplying large 
quantities of granite for buildings and memorials. 
Today, it is internationally known as a shipbuilding 
center. Bethlehem Steel Corporation, Fore Rlver Divi-
sion, builds many ships, cruisers, submarines and 
carriers, thus providing employment for many thousands. 
!/Editorial in the quincy Patriot Legere,(October 10,195~) 
Boston University 
School of. Education 
Library 
;; 
I 
Other industries which accommodate many workers are 
Tubular Rivet and Stud Company, Boston Gear Works, and 
Quincy Adams Yacht Yard, Inc., .while :Proctor and Gamble 
and Pneumatic Scale are world known for their products. 
The wealth and diversity of Quincy is well illustrated 
. y 
by a statement from guincy Industries. 
While the ~hree great industries of Quincy--
granite quarrying and manufacturing, shipbuilding, 
and metal works stand out in relief, the aggregate 
diversified industries add greatly to the industrial 
wealth and prominence of the city. 
The many and diversified industries require an 
abundance of skilled labor to produce unique and 
specialized products. The abundance of work is an 
incentive for people to reside in the city. Proximity 
to such a great center as Boston also adds to the value 
of establishing a home in Quincy. 
The continual increase in population obviously 
bas affected the schools by a decided increase recently 
in enrollment. To care for these needs the city has 
been building additional schools. Ap present there 
are two high schools, one of which includes a trade 
department, five junior high schools, and twenty-two 
elementary schools. 
2 
Quincy was foresighted enough to have established 
in the curriculum over twenty years ago a guidance 
program to care for the needs of its pupils. Under 
the direction of Miss Mildred B. Harrison a group 
guidance sequence was established, with the time 
allotment at present as follows: 
,. 
3 
Grade VII 
Grade VIII 
Grade IX 
Grade X 
Grade XI 
Grade XII 
Group Guidance - 3 periods per week 
Group Guidance - 2 periods per week 
Group Guidance - 2 periods per week 
School Adjustment - 1 period per week 
vocational Adjustment-1 period per week 
Family Living and 
Social Adjustment - 2 periods per week 
The courses are taught by counselor.s who plan a 
degree of flexibility to provide for consideration of 
pupil problems or needs as they arise. In addition to 
the counselors, there has been established an Adjustment 
Service, of which there are four full time worker~, 
making use of all available resources in trying to care 
for difficulties. 
This guidance program cares for the needs of 5,553 
pupils enrolled in junior and senior high schools, as g) ' 
of October 1, 1955. The total guidance program cares 
for 15,000 pupils from kindergarten through Grade 12. 
3/ Quincy Pub1ie School, Annual Report, (1955) 
SCOPE 
The problem which interests the writer arises 
at this point because, not appearing in the enrollm~nt 
are the pupils who, upon reaching the legal age of 
sixteen, drop out of school. At this point as through 
the year, the drop-outs increase. The scope of the 
problem concerns the school leavers of the class of 1959 
who were enrolled in grade nine for the scholastic year 
of 1955-1956. Considered in this study is the calendar 
period from June, 1955, to January, 1957. The purpose 
was to include those youngsters who left before entering 
grade nine, during grade nine, before entering grade ten, 
and before completing grade ten. 
JUSTIFICATION 
The problem of school leavers has been chosen by 
4 
the writer, because it is of great concern to all guidance 
workers. It is hoped that tl::e data gathered for this 
study will be helpful to the Quincy school system, as a 
whole, but particularly to the guidance department, and 
to the class of 1959. All graduates of the high school 
are followed up eighteen months after formal graduation. 
To the writer's knowledge, no extensive follow-up study 
has ever been made on those pupils who have left prior 
to graduation. 
-·-· ·--
The questions are, "How can we help these pupils 
better meet their own needs? How can we help these 
pupils remain in school to graduate with their class?• 
PROCEDURE 
In October of 1956, the writer had a conference 
with the Director of Guidance, Miss Mildred B. Harrison, 
during which the advisability of doing a drop-out study 
was d~scussed by arrangem:tant with superintendent of 
schools. Presentation for approval was made to a 
group meeting of secondary school principals, assistant 
principals, and head counselors. Permission was granted 
to do this study in the city of Quincy 
The writer then visited the school department office 
in order to view the monthly lists of school transfers 
for the preceding months dating to June, 1955. After 
the initial visit, monthly checks were made to bring 
the statistics up to December, 1956. 
All names were tabulated on a chart which divided 
the school-leavers into three groups: 
1. Those who moved out of tl:e city. 
2. Those who transferred to other schools. 
3. Those who left school. 
It was assumed that the pupils listed in the first 
and second groups would continue their education in the 
neighboring communities. These lists were disregarded. 
Those in list three are tbe pupils being considered 
for this study. 
SOURCES OF DATA 
A~ter carefully checking list three, personal 
in~or.mation was obtained ~rom school records. The data 
were collected from the six-year-record cards.on which f 
were ~ound notations o~ marks, attendance, extra- "' 
carricular activities, special abilities, and personal 
history. In addition, anecdotal-record cards and health 
cards were examined for speci~ic infor.mation. Records 
~rom elementary schools, .where available, were also viewed. 
To supplement the recorded information, conferences 
with counselors . ., and principals of the respective schools 
were held for ratings o~ each drop-out student. Adjust-
ment Service Sta~~ members, ~urnished additional per~ 
tinent data. As near as possible, an all-around picture 
o~ the drop-out was thus obtained. 
ORGANIZATION OF DATA 
The data were tabulated in ehart ~or.m under the 
~ollowing headings: 
1. Family 9. Retardation 
2. Health 10. Refertral'S. 
3. Attendance 11. Principa.lf s comments 
4. Marks· 12. Comments o~ aounselor and 
5. Subject ~ailures adjustment staJ'f member 
6. Grade failures 13. Suspensions 
7. Intelligence 14. o~~icial ·reasons ~or leavinf 
8. Extra-curricular 15. Em.ployment 
activities 
,- --
... 
I 
considered next was the advisability of sending a 
questionnaire to the former students. Because of the 
t~e element, which extended from one month to fifteen 
months, it was deemed better not to do so, because of 
attitudes. Instead the write~ decided to do a series 
o:f' case studies • 
7 
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CHAPTER II 
REVIEW OF LITERATURE 
RELATED RESEARCH 
There is an abundance of literature on school 
leavers, drop-outs, and on scbool attendance. These 
topics are as important to educators, parent.s, end 
communities as -is tbe problem of delinquency. 
Outstanding in the literature is the book written 
by Harold J. Dillon, Early School LeaversL in 1949. In 
this study the author used students from both cities and 
urban communities and included students from different 
1/ 
social, economic, and educational levels.-
Dillon states that drop-outs can be identified by: 
1. Fairly consistent regression/. 
2. Frequent grade failures in elementary school • 
3. High frequency of grade and subject failures 
in junior or senior high school • 
4. Marked regression in attendance from elementary 
to junior and senior high school • 
5. Frequent transfers from one school to anothe~ 
6. Evidence of a "feeling of not belonging0 • 
7. Marked lack of interest in school wor~ ' 
Dillon's recommendations are listed below: 
1. :Know the student as an individual and 
obtain his con~idence. 
2. Provide an educational program wherein 
the student can experience achievement. 
1/ Harold J. Dillon, Early School Leavers, (New York, 
- - . w~ . 
8 
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3. Give grade repeaters something new. 
4. Demonstrate relationship between 
education and life. 
5. Provide occupational. information. 
6. Extend social experience. 
7. Give .some personal recognition. 
8. Recognize signs of trouble. 
9. Provide for above average students. 
10. Establish a good record system and make 
use of such records. 
11. Help students select the right courses. 
12. Begin counseling early 
13. Allow time for home visits. 
14. Secure parental interest and cooperation. 
15. Secure public support. 
These recommendations are so commendable that 
ever since publication many references have been made 
to them. Soon this study will be outdated, but its 
value may be indicated by the abundance of literature 
published since 1949. It was used as a special refer-
ence in the report of a work conference on Life Adjust-
ment Education, whose bifurcated theme was "Why Do 
Boys and Girls Drop Out of School and What Can We Do 
About It?" 
9 
In 1950, at the request of superintendents of 
schools of cities of more tban 2oopoo population, United 
States Commissioner of Education Earl ~. McGrath arranged 
:for a conference in Chicago to study this problem of' 
drop-outs. The participants believed that the problem 
of' drop-outs should be attacked cooperatively and the 
efforts should be continued once started. The report 
from this conference is of great significance, because 
it summarized the needs and recommendations as seen 
by the school adminis tra tors from large cities through-
out the United States. 
as 
The needs as expressed in the general report were 
follows: 
y 
Need for unifor.m accounting procedures. · It is 
imperative in order to reveal the extent of the 
problem and to provide a basis f'or determining 
remedial procedures. 
Need f'or suggested research. The causes f'or 
early elimination f'rom school are complex. The 
interrelationship among variables affecting school 
drop-outs indicates that research must include a 
comprehensive attack upon this problem. 
The curriculum and how it influenced the school's 
holding power was studied. The general consensus of' 
opinion was that sufficient flexibility and adapta-
bility was necessary f'or the adequate fulfillment in 
10 
order to meet the needs, abilities, and interests of 
all youth. The recognition of' curricula problems and 
practices related to school holding power was stated as: 
1. Secondary schools as now organized do not 
meet the needs of all students in many 
large city school systems. 
2~ Class time allotments of forty·to sixty 
minutes do not provide f'o·r flexibility 
of programming, special needs of students, 
or unity of' large units of work. 
3. Eigid and inflexible curricula for three or 
four school years have been planned largely 
along subject-matter lines. 
- - ---r-
4. Pupil progress and accounting policies have 
been based upon credits and courses. 
5. Undue emphasis on subject matter and skill 
mastery with attendant testing practices have 
a negative effect on pupil adjustment. 
11 
6. Present promotional practices based on practices 
~elated to 3, 4, 5, above occasion pupil 
retardation. 
7. Classes are often larger than can be handled 
by teachers and the known requirements of the 
instructional area. 
8. Social stigma is often associated with diplomas 
designated as to patterned curricula, I.E., col-
lege preparatory and vocational. 
9. School leaving is associated with activity fees, 
club dues, and book costs. 
10. The program of studies is not adapted to the 
common needs of students. 
11. There is a scarcity of materials of suitable 
reading difficulty for pupils of advanced 
social maturity. 
12. Curricular experiences are not related to life 
situations. 
15. The special interests and needs of pupils are 
not adequately served. 
14. Potential early sehool-leavers often do not 
participate in student_ activities. 
15. Potential early school-leavers feel that they 
do not belong. 
For each of these stated curricula problems, suggested 
practices were offered Which cor-respond in number to the 
problems as previously stated. 
1. Progr~s should be diversified to meet general 
and special education needs, interests, and 
abilities of all students. 
' 
- ~ 
2. Classes should be scheduled for longer periods 
of t~e with block programs. 
12 
3. Individual planning of course content and se-
quence should be done on the basis of individual 
pupil interests and needs. 
4. Emphasis should be on pupil adjustment and 
growth rather than credit accumulation. 
5. Pupil achievement should be evaluated in terms 
of progress in relation to known ability. 
6. Pupil experience should be planned individually 
in terms of stated goals and appraised abilities 
and interests. 
7. Class size should be adjusted to each teacher's 
ability, the nature of effective instructional 
activities, and physical facilities. 
8. Uniform diplomas should be awarded and supple-
mented with accurate records of each individual's 
assets, interests, abilities, and achievements 
for purposes of college entrance or employment. 
9. Fees and other hidden costs related to school 
attendance should be kept to a min~um. 
10. Staff agreement should be obtained regarding 
what lear.nings should be common to all pupils. 
11. Grade reading material appeal should be studied, 
should be written on varying reading levels, 
and should encourage the production and use of 
more materials. 
12. Resource units should be developed which meet 
the common and special needs using real-life 
community resources. 
13. students should be provided with a wide range 
of opportunities to develop and express interests. 
14. Academic achievement should be removed as a 
requirement for participation in extra-
curricular activities. 
15. students who are socially ~ature should be 
systematically identified and provided with 
more socializing experience. 
13 
Since the committee recognized that changing the 
curricula of secondary schools would not solve the problem 
of holding pupils, they recommended, in addition, that 
there be adequate pupil personnel services to guarantee 
more holding power and that the basic range of services 
3/ 
should be as follows:-
Group Guidance activities; individual counseling 
educational, vocational, personal, and social; ~-­
attendance; health; psychiatric; psychological; 
special adjustment £acilities; testing end appraisal; 
job placement and follow-up; adjustment ser~ices 
for average school youth. 
They felt that the holding power of a school was 
determined in a large measure by the effectiveness of 
the guidance program, because guidance was the responsibi-
lity of all teachers, counselors, and administrators who 
handle children. All are responsible in helping to 
identify potential drop-outs who show any or a combination 
of tre following symptoms: 
1. Personal data on cumulative-record cards 
indicative of potential maladjustment. 
2. Intermittent and irregular absence and e~cessive 
tardiness. 
3. Low reading ability. 
4. Physical and health problems .• 
5. Repeated tendency toward failure in fo:rmal 
school experiences. 
6. Lack of active participation in school 
activities. 
~Ibid., p.45 
------ I ~ 
14 
7. Parental indi~~erence. 
8. Signi~icant data relating to ~amily tension. 
9. Lack o~ a personal sense o~ belonging. 
10. Financial problems. 
11. Inability to get along with school associates. 
12. Dislike for c_ertain subjects. 
13. Excessive interest in gainfUl work outside 
o:f school. 
14. Unusual behavior pattern, e.g., extreme 
introvert or ext:ro vert tendencies. 
15. Lack o~ proper teacher-pupil relationship. 
16. Emotional instability. 
17. Boredom and restlessness. 
It is o~ particular interest to note how many of 
these symptons appeared in the study conducted by 
Harold Dillon. 
The authors agreed that there is no easy solution 
to the problem o~ early school leavers. 4/ 
• • • but o~ this, we are certain • • • drop- . 
outs represent our poorest social risks. I:f they 
are not be become the job misfits, the delinquents, 
and the public charges of tomorrow, their needs 
must be met today. 
Thus, the focal point o~ any study on drop-outs 
is the individual community and its school system. Each 
school system would have to study its own holding power 
in ter.ms o~ its own needs and urgency. Continued 
4/ Ibid, p.55 
I 
:I 
research studies have indicate~ that drop-out rates vary 
from city to city, from state to state, making comparison 
rather difficult. Therefore, each school must conduct 
its own research to find the effectiveness of its cur-
riculum and to find how it meets the needs of the pupils. 
Schools are being urged by business to evaluate 
drop-outs. In the article uHelping Children with Special 
Needsu, Jack Kough and Robert F. DeKough stress the 
growing concern that is being shown by the loss of 
trained manpower in the next decades unless something 
is done. 
The authors state that evaluation is necessary 
because: 
§/ 
1. Drop-outs enter the adult world without 
adequate preparation. They ta~e with them-
selves the frustration and unhappiness found 
in' school· life. 
2. Most drop-outs do not return to formal educa-
tion, although a few will try to continue their 
schooling at night school or in extension 
..,. 
courses. 
3. Most employers today consider a high-school 
education very important, and some require 
it even for jobs that have no direct rela-
tionship to school studies. This situation 
is vastly different from that of a generation 
or two ago when high-school graduation was 
an achievement rather than the norm. 
--
4. Drop-outs can find usually employment only 
in unskilled labor; skilled jobs will be 
closed to them. This means a diminishing 
market for their labor because the employment 
picture shows the demands for unskilled 
laborers to be decreasing in our cur!:'ent 
economy, while demand for skilled and semi-
skilled labor is increasing. 
16 
They stress that the exodus begins in junior high 
school and continues through the remaining years of high 
school. They state that national surveys disclose the 
following reasons for withdrawal: 
1. Financial reasons. 
2. Expectation of the draft. 
3. Lack of interest in academic work. 
4. Lack of self-confidence. 
5. Social maladjustment. 
Five basic recommendations are suggested: 
1. Identify the potential drop-outs. 
2. Try to determine the basic cause in each case: 
Illness, financial need, lack of ability 
3. Consider the various influences at work on 
the child,--family's attitude toward school, 
the school's interest in him, other children's 
attitude toward schooling, teacher's friend-
ship or attitudes, other factors. 
4. Plan counterattack and put it into operation,--
secure medical aid, refer to proper community 
services. 
5. Plan to prepare any potential drop-out as 
well as possible for adult life. 
In reviewing the literature written from 1950 
through 1955, it becomes increasingly evident that the 
I 
fundamental characteristics and recommendations of the 
reports are remarkably similar, and that many communities 
1'7 
throughout the United States have been conducting their 
own research. 
An example of this is fo1md in the article, After 
6/ 
Teen-Agers Quit School,- which describes a study conducted 
in the seven cities of Eicbmond, Detroit, Milwaukee, 
Philadelphia, Roanoke, St. Louis, and Youngstown. The 
findings_, and recommendations were similar to those in 
Harold Dillonts report. They suggested an increase of 
the guidance services, the use of available community 
resources, a revision of the carricula, and the enforce-
ment of the compulsory age limit laws. 
The results of the findings of studies on indivi-
dual cities or states have not been quoted for this study 
because of variability and uniqueness of each report. 
Instead, it was deemed more advisable to view the 
problem from a national overall picture with special 
emphasis on the year 1956. 
Up-to-date literature, beginning with the 1956 
Science Research publication, Combating the Dropout 
ProbJ.;em£ by Charles M· Allen, views the problem of 
. 7/ 
drop-outs with increasing alar.m.-
According to a 1954 Office of Education publica-
tion, High School Retention £l States, for every 1,000 
£/After Teen-Agers ~it School, (Washington D. c.: 
United States Government Printing Office, 1952), 
pp.289-290 . 
7 Charles M. Allen, Combatin the Drop-out ProbJ.e.ElL:_. · 
cago, Ill. Science ReSearc -, - i1c;=;1~cro)=p .'~;'/!/==== 
• 
fifth graders in the nation, 482 youngsters 
leave school before completing the 12th grade. 
One third of these yonngsters leave school before 
the ninth grade. 
These figures are surprising, as well as appalling, 
' 
in view of the fact tba. t tbe re a:re m~re boys ani girls 
attending school due to the increased population of the 
nation. Likewise, there is a larger number who are 
graduating. Yet, in viewing the rate of drop-outs from 
1940, a continuing trend has existed • 
• • • as (of) 1940 ••• the drop-out rate 
was 545 for every 1,000 youngsters who had been 
in the fifth grade in 1933. 8/ 
The rate continued to increase through the years 
I of 1943 and 1944. By 1945, the school's holding power 
had increased and drop-outs decreased. The survival 
ra. te at present is appro:x:ima. tely 54 per cent. 
II 
! ~ 
According to Allen's report, the greatest number 
of drop-outs occur at choice or critical points in the 
child's life. These may include such occasions as: y 
1. The transfer to a new school--especially 
to a senior high school or transfer of over-
age pupils to junior high 
2. The end of compulsory attendance. 
3. The offer of getting a job. 
4. A financial crisis within the family. 
lA 
• 
' 
1.9 
These choice points are ~he finale in the parage 
of factors that have been at work prior to the leaving. 
1.0/ 
Allen reiterates, the continued need for aation because:-
30 per cent of the 1.6- and 17-year-old, out-of-
school. boys in 1954 were reported as not working. 
Therefore, these people are potential menaces to 
themselves and to the public. Several government agencies 
have sponsored a handbook to direct attention to the 
problem and to encourage youth to remain in Bchool. This 
publication, National Stay-in School Campaign 1957 Hand-
Book for Communities, sponsored by the United States 
Department of Labor and the Office of Education of the 
Department of Health, Education, and Welfare in cooper-
ation with the Department of Defense, has compiled 
ll/ 
many facts worthy of our consideration. -
1~ l_/ 
1. There is a large percentage of pupils attend-
ing school. 
We have 9 1/2 million boys and girls 14-17 
years of age and 15 million 1.8-24 years of age. 
About 8.1 million are enrolled in high school, 
3.2 million in college. 
2. Many pupils will graduate -- if trends are true 
to fonn. 
At our present rate, probably not more than 
60 per cent are getting a high•school diploma; 
not more than 12 per cent a coililege degree. 
3. School enrollments are increasing. 
Ten years ago 65 per cent of young people 
Ibid., p.l7 
National Stay-In School Campaign, 1957 Handbook for 
Communities (Washington, D. c., U:-57 Printing Office, 
I 
16 and 17 years of' age were enrolled; today 
77 per cent are attending. 
4. Not all are attending school f'or a f'ormal 
education. 
Sixty-one million adult Americans have 
not completed high school. Forty-f'our million 
have not completed the 9th grade. Two million 
never went to school at all. 
5. A high school diploma is needed f'or many 
occupations. 
The less skilled workers are of' a declin-
ing importance in the nationts total work f'orce. 
In 1940, 31 per eent ·o:r our workers were class-
ified as f'ar.m workers, laborers, and household 
workers. In 1956, only 17 per cent were in 
these occupations. 
6. Earning capacity is increased by remaining in 
school. 
A high-school graduate :makes 30 per cent 
more than the man who started by dropping out 
• • • A diploma brings double reward, I. E., : 
each year o:f high school through the 11th 
grade adds $238; the 12th grade adds $466. 
Additional interesting f'igures concerning statis-
tical data on earnings are also included in the same 
booklet: . · 
A typical high-school graduate, during his 
adult earning years, will receive $50,000 more 
than the 8th grade graduate, $30,000 more than 
the high school drop-out. · 
The 1950 Census showed that -- men 25-64 years 
old who have college degrees--least likely to be 
unemployed • • • who had high-school diplomas--
less likely to be unemployed • • • who had 8th 
graCie education--most likely to be unemployed. 
Many agencies in the government are concerned with 
the problem of school retention~ because they are cogni-
zant of' the need of' man power that can function to the 
fullest capacity. 
The armed forces need young men who can learn the 
increased technicality of modern warfare. They lost 
"70,000 men ••• because they could not read or write. tr 
The United States Chamber of Commerce is interested 
21 
in persons who can assume leadership and have the ability 
to make decisions. They have found that: 
• • • 61 per cent of 8th grade graduates vote. 
• . • 71 per cent of high school graduates vote. 
• • • 82 per eent of college graduates vote. 
The Labor Departmentts list of occupations at the 
present t~e includes 71 shortage occupations. A govern-
ment manpower expert is interested in filling the ex-
pected annual demands in the following fields.: 
45,000 more doctors 
75,000 more college-trained nurses 
485,000 more elementary and high school teachers 
120,000 more college teachers 
80,000 more natural scientists 
100,000 more engineers 
250,000 more skilled workers 
With the figures just quoted, it becomes an even 
greater challenge to sChools to help retain pupils, be-
cause the minimum requirement in these fields is a high-
school diploma. 
Educators are aware of these facts and realize that 
knowledge is the difference between success and failure. 
Skills are the product of knowledge plus training. There-
fore, it is necessary to hold as many·pupils in school as 
possible. At the present time, there are "over a million 
boys and girls 16 and 17 who are not enrolled in sehool. 
12/ 
A quarter of them are not working. n - Thus, we have an 
Overall school enrollment picture of the United States 
as related to industrial requirements. 
In addition to this government publication just 
quoted, it seemed advisable to view the publication, 
- . 
A Study of Drop-outs £! Early School Leavers in Massa-
chusetts Public Secondary Schools for the School ~ 
of 1954-1955, which has been dated July 1, 1956. This 
is the latest issue of a survey which the Department of 
Education has been conducting for the last four years. 
The data indicates that for every 100 students 
.who entered grade nine in Massachusetts Secondary 
Shhoo1s in September, 1951, about 78 graduated in 
June, 1955. 
Analyzing the data from another viewpoint reveals 
that a consistent pattern has been evident through the 
drop-out studies of the past four years, with the largest 
number of drop-outs occurring in grade ten and boy drop-l,Y 
outs outnumbering girl drop-outs. 
12/ 
13/ 
In grade 9 1,178 boys dropped out 
635 girls dropped out 
--or-r-, ~8~1,..3 to tal 
Per cent of drop-outs - - 19.5 
Ibid - p.l7 
Studies in Secondary Education, (Department of 
Education, Commonwealth of Massachusetts, October, 
1956) 1: p.l-3. 
-·---- -
In grade 10 1,650 boys dropped out 
1,282 girls dropped out 
2,912 total 
Per cent of drop-outs - - 31.3 
This last percentage is the highest for all the 
six grades. It compares favorably with national figures. 
This study also included a summary of the reasons 
for leaving. 
An analysis • • • accounted for 76 per cent of 
the boy drop-outs. The three reasons are: 
1. Preferred work to school. 
2. was not interested in school work. 
3. Entered United States armed services~ 
Four reasons • • • accounted for 76 per cent of 
girl drop-outs: 
1. Preferred work to school. 
2. was not interested in school work. 
3. Needed money to buy clothes and help at home. 
4. Marriage • · 
This information prompted the writer to gather 
comparative figures in her own community of Quincy. 
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CHAPTER III 
ANALYSIS OF DATA 
THE SCHOOL LEAVER 
After carefully checking the attendance lists, the 
six-year records and the files, it was evident that there 
were sixty eases of sanool leavers. These eases were 
studied with particular attention to: 
1. The relationship of the leavers and their homes. 
2. The relationship of the leavers and school. 
3. The personality of the leavers. 
4.: The reason for leaving. 
Identification of the school leavers according to 
24 
sex disclosed that in the group there were thirty-nine boys, 
and twenty-one girls. The distribution, (Table I), of 
percentage shows that more boys left school than girls. 
The large number of/ boys studied in this instance compares 
TABLE I 
DISTBIEUTION OF SCHOOL LEAVERS ACCORDING TO SEX 
Male 
Female 
Number 
39 
21 
'60 
Per cent 
65 
35 
'!0() 
favorably with national figures which show that throughout 
the United States more boys leave than girls. It is 
revealing to find that ~he percentage of this group for 
ii 
!I 
II 
II 
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the girls is thirty-five per cent. These girls had reaehed 
sixteen, and no longer wanted to attend school. 
Regardless of sex, it appears once these youngsters 
reach sixteen, when they no longer are fOrced to attend 
school by law, they leave. Their decisions are based 
on many factors in the home and in a chool .. 
FAMILY BACKGOOUND OF SCHOOL LEAVERS 
Since youngsters are influenced by the home, it was 
necessary to view the family background. In our present day, 
emphasis is placed on the fact that broken homes are causing 
frustration and problems for the children. 
However true this is, it is worthy to note that sixty-
seven per cent come from complete homes" that is the child 
lives with his ow.n father and mother, while only thirty per-
cent, (Table II); come from incomplete homes. 
TABLE II 
HOME STATUS OF SCHOOL LEAVERS 
Both parents 
One parent 
Relatives 
Guardians 
Numbers 
40 
18 
0 
2 
Per cent 
6'7 
30 
0 
3 
These children, in the latter cases, were living with 
only one parent, and in most cases, they were living with 
their mothers. None of the youngsters lived with relatives. 
Two lived with guardians, who replaced the ehildren•s 
parents. 
--·-----
~ I 
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It beerume interesting to appraise the school leaver 
and his siblings. Tabulations were made as to how many had 
older brothers and sisters, how many had younger brothers 
and sisters, and how many were the middle child. 
In the first tabulation, (Table III), there were twenty-
one or thirty-five per cent showing the school leavers who 
were the oldest in the family. These youngsters therefore, 
were not influenced by older brothers or sisters. 
TABLE III. 
SIBLINGS OLDER THAN SCHOOL LEAVEBS 
. 
Number of older children Number of school leavers 
in the family 
0 21 
1 15 
2 12 
3 4 
4 4 
5 1 
6 2 
7 0 
8 1 
9 0 
On the other end of the scale, it was found,(Table IV), 
that there were thirteen or twenty-two per cent who were 
the youngest child in the :family. 
I' 
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TABLE IV 
SIBLINGS YOUNGER THAN SCHOOL LEAVERS 
Number of younger children 
in the family 
0 
1 
2 
3 
4 
5 
6 
Number of school leavers 
13 
10 
14 
4 
4 
0 
0 
The group was then appraised as to how many were 
middle children because at present national studies tend 
to indicate that juvenile delinquents are often the middle 
children. 
It was found tbat there were nine boys and one girl. 
The one girl had no record of truancy or suspension. Eight 
of the nine boys had records of suspensions and of court 
appearances. Summation of this would indicate that these 
are potential delinquents. 
The school.leavers as a group came from small families~ 
(Table V). Twenty-three per eent came from families of 
three children. The value of this factor is unknown because 
there may be many youngsters in sehool Who also come from 
families with three children 
28 
TABLE V 
SIZE OF THE F.AlVIILY 
Number of children Total Per cent 
in the .family 
1 7 12 
2 9 16 
3 14 23 
4 8 13 
5 8 13 
6 6 10 
7 3 5 
8 3 5 
9 2 3 
10 0 0 
60 lOO 
The occupation of the parents were viewed for possible 
significance. These were obtained from the si:x year record 
cards retained in the school offices. This may not be 
authentic because of the changing character of occupations. 
Tabulations, (Table VI), indicate that most fathers were 
TABLE VI 
OCCUPATION OF THE PARENTS 0 F THE SCHOOL LEAVEES 
Occupation Per eent 
of fathers 
Professions 2 
Semi-professions 6, 
Clerical & Sales 18 
Mechanical ~ 
services 8 
Ski.ll ed trades 36, 
Semi-Skilled 
trades 22 
Unemployed 0 
Unknown 6 
Occupation Per cent 
of mothers 
Housewife 
Professions 
Semi-professions 
Clerical 
Mechanical 
Services 
Skilled trades 
Semi-Skilled 
trades 
Unknown 
69 
3-
3 
2 
0 
3. 
5 
10 
5 
skilled workers in the trades. Many o~ these men as well 
as those o~ the semi-skilled trades work at Fore River. 
The good wages earned by the ~athers may have influenced 
the school laavers. Noticeable is the. small percentage of 
~atkers who are pro~essional.people. 
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Among the women the largest percentage was sixty-nine, 
who were housewives, with no outside income. Working 
mothers were in the minority. The ~ew that worked did 
various kinds o~ jobs, ~rom nursing to working on an 
assembly line. 
There~ore, the school leavers studied came from an 
average home with average income. The majority came from 
homes that have both parents, that have other children, 
and that have enough to provide ~or their needs. 
THE RELATIONSHIP OF SCHOOL IEAVEBS AND 
THE SCHOOL 
These sixty cases were members o~ tae class of 1959, 
who were part of the official registration of 101? pupils 
enrolled in the Junior High Schools in,. 1955. They have. 
left school because they had reached the age of legal lLmit 
of compulsory attendance. 
A close tally of the attendance record, (TableVII), 
revealed that as the dislike for school crystallized the 
rate o~ absences in increased. 
---·- -
TABLE VII 
JUNIOR HIGH SCHOOL ATTENDANCE RECORDS 
Number of days Grade 7 Grade 8 Grade 9 
.0 2 1 l 
1 ~ 19 27 20 22 
20 39 14 21 15 
40 59 2 5 7 
60 79 0 7 0 
80 99 1 0 0 
100 0 0 0 
cases-tf. 46 "54 45 
~nly tnose Who completed a school year. 
Incomplete because of frequence of transfer. 
It was impossible to tabulate the attendance for all 
of the sixty cases, because of the transfer afsome pupils 
within the system from one school to another, then back to 
their original schools. 
The findings indicate that the largest number of 
absences occurred in grade eight. Twenty-one students 
were absent twenty to thirty-nine times during the course 
of the eignth grade year. These youngsters missed from 
four to eight weeks of formal schooling. 
There is a smaller number of absences in grade nine 
due partly-to the fact that the drop-out rate had actually 
started. Thus, the last year of full attendance was the 
previous -year. 
The absence was not higher in many cases because the 
school department employs an attendance officer to whom 
chronic absentees and truants are referred. The constant 
\ 
·-·-,-...---
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surveillance of these men and women prevent wholesale or 
chronic absentism. Counselors check the attendance records 
for possible manifestation of maladjustment or dissatis-
faction since this is one area where these can be readily 
seen. 
Native ability or potentiality to do academic work 
cause youngsters to leave. If the youngsters do not have 
the intelligence to do more complicated scholarship they 
become dissatisfied with constant failure. 
Intelligence tests were administered at least twice 
during their school careers for measurement of scholastic 
apptitude. These were Reading Tests, primarily ·a form 
of tm Otis. The intelligence quotients. were based on 
these tests, and on individual Binets. Wherever there 
had been questionable results from previous tests, new 
Binets were administered. 
Yearly, Stanford ~hievement ~sts are administered 
which indicate a comparison of actua-l grade placement 
with the total grade placement for comparison of ability, 
achievement and progress. One revealing fact was that a 
1a rge portion of the sixty cases were two or more years 
behind grade. They were no longer achieving although they 
had the potentiality to do so. 
A distri~tion, (Table VIII)~ of Intelligent ~otients 
indicated tm t of the sixty eases, forty-one per cent were 
normal average yopngsters. The next largest group were 
II 
I 
I 
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those who are below average. 
TABLE VIII 
INTELLIGENCE QUOTIENTS OF SCHOOL LEAVERS 
Genius 
Very Superior 
Superior 
Above Average 
Normal Average 
Below Average 
Dull or Borderline 
Number 
140 
130 - 139 
120 - 129 
llO - 119 
90 - 109 
80 - 89 
79 - below 
Per cent 
2 
0 
z 
10 
41 
25 
20 
These mean that these youngsters were capable of 
High School work but had been influenced by other factors 
such as earning money, entering the services, or choosing 
to remain at home. 
A tabulation, (Table IX), of tlB courses taken in 
scho?l revealed tbat none had chosen an academic course, 
TABIE IX 
COURSES TAKEN IN THE LAST YEAR 
Course Number Per cent 
Academic 0 0 
General 46 77 
Special training 14 23 
60 'IO'O 
32 
that seventy-seven percent had taken the general course, 
and that twenty-three=. per cent were receiving specialized 
training'in trade divisions. In these courses, as interest 
waivered, marks became lower, achievement diminished, and 
-finally the children failed. Grade retardation and low 
interest in many cases were the cluminating points. 
Many of these youngsters had repeated one grade or 
mora. Since cummulative records have undergone a change 
within the school system. The statistical data is based 
on available information. (Table X) There were at least 
* 
TABLE X 
GRADES MOST FREQUENTLY REPEATED BY SCHOOL 
LEAVERS PRIOR TO FORMAL LEAVING 
Grades Number 
1 9 
2 2 
3 3 
4 2 
5 2 
6 2 
7 8 
8 15 
9 1-1. 
10 6 
* Based only the·records that were available. ( 
fifteen cases of retardation in grade eight with most 
retardation occuring in Junior High School. Nine of the 
33 
cases had repeated grade one in the elementary school which 
meant that they had poor beginnings. The second retardation 
in Junior High was more discouraging than the first. 
Underlying this is the factor that these youngsters 
had failed to acquire the skills necessary for success. 
They had failed in English and Mathematics more consistently 
than any of the other subjects. 
Failure in some cases resulted fn overt behavior. They 
began to show their dislikes by becoming truants or by 
becoming discipline problems. Of the sixty eases in this 
study thirty-two individuals had been suspended at least 
once. The suspensions vere sub-divided into those for 
.. 
poor citizenship within the school buildings. This meant 
suspension for twenty-four hours to the principal with 
reinstatement dependent on a school visit by one parent. 
Formal suspension occurred after repeated building 
suspensions or for major behavior problems. For.mal review 
of the case is made with the parent present. If unscholarly 
behavior continues, the case may be taken to court where 
final action rests in legal hands. In viewing statistics, 
(Table XI), it must be noted that the court cases in 
addition to behavior problems such as smoking or truancy, 
TABLE XI 
SUSPENSIONS AND TRUANCY RECORD OF SCHOOL LEAVERS 
study group 60 
Individuals who were suspended within the group 32-53%. 
Individuals who had no suspensions 28-47% 
Offences 
Building suspensions 
Formal suspensions 
Truancy 
Court 
Number 
9 
46 
50 
13 
also included the problemsof delinquency. 
Per cent 
15 
77 
83 
22 
l, 
Another noteworthy factor was that these youngsters 
did not participate in extra curricular activities in their 
final year of attendance. A tally1 (Table XII) 1 was made 
for each of the three years of Junior High School that 
the youngsters attended. Seventy-nine per cent didn't 
TABLE XII 
THE PARTICIPATION OF SCHOOL LEAVERS 
IN EXTRA CURRICULAR ACTIVITIES 
Activity Number Per cent 
Clubs 
Sports 
Class Officer 
None 
22 
11 
4 
143 
180 * 
12 
6 
3 
79 Ioo 
?f- One tally used for each year of Junior High School. 
participate in any activity of any kind. Some of the boys 
were interested only in sports. Once the sports season 
ended several boys left because there was nothing else that 
appealed to them. Membership in school clubs for the 
twelve per cent who attend occurred only durrng the seventh 
and eighth grade. summation of these statistics would 
indicate that as tm interest decreases the drop-out feels 
that he is no longer part of the school academically or 
socially. 
PERSONALITY OF THE SCHOOL LEAVER 
The personality ratings of the drop-out were tabulated. 
Each child was rated by his teachers, and the average score 
Cases 
1 
2 
3 
4 
5 
6 
? 
8 
9 
10 
11 
12 
13 
14 
15 
16 
1? 
18 
19 
20 
TABLE XIII 
TEACHERS' JUDGEMENTS OF SCHOOL LEAVERS 1 PERSONAL CHARACTERISTICS 
Application__ Initiative Dependability cooperation Personality 
4 4 5 5 4 
4 4 3 2 3, 
4 4 3 3 3' 
5 5 5 5 5 
3 3 3 3 3 
4 4 4 4 4 
5 4 4 5 4 
4 4 3 5 3 
5 4 3 t 3 4 
4 4 3 3 3 
3 3 4 4 3 
3 3 4 4 3 
5 5 5 5 5 
3 4 3 2 3 
3 4 4 4 4 
2 2 2 2 2 
3 3 3 3 3 
4 4 4 • 4 4 
4 3 3 3 3 
4 4 4 4 4 
SCALE 
1-6 
1 Excellent 
2 Very Good 
3 Good 
4 Fair 
5 Poor ll~ 
a. 'tT~"M'n" 'Dn.n.'T1" 
---
TABLE XIII (CONT'D) 
TEACEERS' JUDGEMENTS OF SCHOOL IEAVERS' PERSONAL CHARACTERISTICS 
cases Appli cation Initiative Dependability cooperation Personality 
21 4 5 4 3· 4 
22 6 5 5 4 5 
.23 5 5 5 5 5 
! 24 2 5 2 2 2 
25 2 4 2 1 2 
26 5 5 3 2 5 
27 3 3 5 5 3 
28 3 3 4 4 4 
29 4 5 5 5 5 
50 6 6 6 6 9 
51 4 5 4 5 4 
52 5 6 5 5 5 
53 5 5 6 5 5 
54 5 5 5 5 5 
35 4 4 4' 3 4 
36 4 4 4 4 4 
37 3 3 5 5 4 
38 3 5 3 2 3 
59 3 3 2 2 2 
40 ~ 3 5 2 2 2 
41 6 6 6 6 6 
42 4 4 4 4 4 
43 5 5 5 5 5 
44 5 5 5 5 5 
45 5 3 2 2 3 
46 4 4 4 4 4 
4'7 5 5 4 4 5 
48 5 5 5 5 5 
49 5 5 5 4 5 
50 5 4 5 4 5 ~ 
"' 
. ~ 
--
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of the ratings was recorded on the six year eummulative 
records for each year that the child attended. The teachers' 
ratings for the characteristics of initiative, application, 
dependability, and cooperation, were scored by using a 
rating seale of 1-6 with one being .,excellent" and 6 being 
•very poor". 
The summary of these scales (Table XIII), indicates 
that the personalities of five eases were very good, 
fourteen cases were good,fifteen were fair, fourteen 
were poor, and two were very poor. There were ten eases 
that had incomplete reports. 
Noticeable was the fact that no teachers individually 
or as a group marked any individual as excellent. Thus, 
thro~gh this manifestation of personalities drop-outs 
were clearly indicated by the teachers. 
Of these sixty eases, 32 per cent ~ere referred by 
the counselors to the Adjustment Service which attempted 
to do all that it could for these youngsters. The 
emotional problems were difficult and tended to gravitate 
the youngster away from school. Combining the emptional 
problems with attendance and discipline problams in many 
cases caused the final break from school. 
TABLE XIV 
DBOP-OUTS REFERRED TO ADJUSTMENT SERVICE 
Number .. Per cent 
19 32 
il 
39 
TABLE XV 
lm!SONS FOR LEAVING SCHOOL 
Reasons Number Per cent 
To work 17 28 
Not Interested 16 27 
Home Permit 7 12 
To service 2 3 
To marry 2 3 
Ill health 1 2 
Over sixteen 6 10 
court ·9 15 60 !oo 
With all these services, nevertheless the youngsters 
left. The reasons for leaving were tabulated, {Table XV). 
The largest per cent, twenty-eight, said that they were 
going out to work; twenty-seven per cent said that they 
were not, interested. This tally compares favorable with 
those of formal studies conducted within the state of 
Massachusetts, and with other cities. 
An attempt was made to call personally these students 
for an interview, but because of the short span of time 
since leaving school, their opinions had not been for-
mulated. They seemed to reiterate the attitudes that they 
bad formulated in school. They weren't interested in school 
academic subjects were too difficult, retardation was 
disheartening, and extra-curricular activity unappealing. 
I 
i 
CHAPTER IV 
CONCLUSION 
SUMMARY 
40 
There is no one answer to the problem of why youngsters 
leave school. They are influenced by tbe home, by the 
school, by society and by companions. Generally speaking 
the youngster who leaves is the average child from the 
average home, w1 th an average income. 
This study has determined that a large per cent of the 
cases came from homes w1 tb. both parents. The family had on 
the average, three children; thus it would be considered 
comparatively small. Since the family lives in a thriving 
metropolis, the income is ample to care for the needs. 
Because there are so few professional parents, the emphasis 
on further education is not so apt to be stressed within 
the home. This aid tl:epromise of good income without an 
education is responsible for·some leaving. 
Schools no longer offer inte~st and challenge to 
some because they have failed in their subjects, have 
been retarded once or twice, and finally found more satis-
faction outside of school. 
The attitudes of adolescents about restrictions and 
obedience to school regula tiona in a large number of these 
cases created situations which led to truancy, suspension, 
and finally to further legal action. This rebellious 
inclination and Jack of interest drew them away from 
'I 
II 
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academic pursuits toward outright hosti:tity to society 
in and out of school. 
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Some of these cases left school to go to work or into 
the armed services; others just weren't interested in 
continuing in school or were given a home permit. A small 
per cent left to get married or as the result of court 
action, while a,larger per cent left at reaching the 
legal age of sixteen. 
The leavers indicated that they wanted to try the 
world of work. Of these sixty eases, threechave returned 
to school after the close of the period of this study. 
Even in this short period of time, these three found that 
education is valuable and necessary. These three may be 
a trend which would be very promising to schools, to 
businesses who want trained personnel, and to society which 
asks for educated citizens. 
"RECOMMENDATIONS 
The city of Quincy is fortuna·te to have a well 
established guidance program functioning to meet the needs 
of its pupils. These needs are met in a large majority of 
eases. However, since some pupils are not being reached, 
there are recommendations for those who do not finish 
their schooling. 
From the write~ point of view, it would be advisable 
to do more for the students who are potential drop-outs 
by recognizing the signs along the paths of knowledge. 
I 
Early signs of pupil discontent and dissatisfaction show 
up in: 
1. Increased, unnecessary absences. 
2. Increased overt actions. 
3. Withdrawal from activities. 
4. Increased difficulties at home. 
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5. Increased~difficultiea with school subject matter. 
6. Increased social difficulties. 
7. Increased influence of the gang. 
To counter-act the possibility of leaving, more extra 
curricular activities appealing to the potential drop-out 
should be initiated to maintain interest, build better 
morale, and help alleviate delinquency. If overt behavior 
can be channeled into better citizenship by proper 
counseling, the pupils interest in school will increase. 
It is understandable, that school alone does not 
influence the youngster, but that the home plays a major 
role. If home conditions can be improved, and made to 
coordinate with school, then there would be even fewer 
drop-outs. 
However, if fonne.l studies cannot continue then at 
the final interview with the counselor arrangements should 
be made for a follow-up of the intentions expressed at 
that time. A record should be started and continued so 
that a study could be made of these sixty eases as part 
of the for.mal study of the class of 1959, eighteen months 
after graduation. By that time, the patterns of the drop-
outs will have been better established for valuable 
comparison. 
There are further recommendations, one o~ Which 
is that a vocational program ~or girls should be established. 
The thirty-five per cent o~ girls leaving before graduation 
is high, but could be lowered by o~~ering them subjects 
that are not academic in nature. This would also better 
prepare them ~or the world o~ work Which they soon would 
enter. 
Another point is tba t i ~ the drop-out cannot continue 
his studies during the day, he should be encouraged to 
return to the evening division. This is rather di~~icult 
for them because it requires initiative on their part. 
All that is humanly possible should be done to help 
youngsters to remain in school, to gain whatever knowledge 
is necessary to make them worth while to themselves and 
to society. 
!f 
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